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Teaching and Writing with Purpose
F O U R  C O N S I D E R A T I O N S

When you choose to become a teacher of writing, what difference did you hope to make? What was your
vision of the writer you would help to shape and the professional you would become? Has it changed? If so,
how? More importantly, why?

What's Your Vision?

Who do you hope to empower?
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What gifts are you eager to share? 

What are you longing to repair? What do you want to build?

How can you adapt this activity for use with the writers you serve?



Embracing Standards
A V O I D I N G  S T A N D A R D I Z A T I O N

Consider this relationship: 
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Now, Let's Do a Design Sprint: 

Need a guide for future design sprinting?
Bookmark this page: http://tinyurl.com/hbbu7re

Empathize Brainstorm Converge Prototype Test

The tension between alignment and engagement drives much of the dissonance around standards based
learning. How can we harness its potential to serve writers well?



A writer’s recognition of alternative approaches and eagerness to test and learn from them may

account for some distinction between adept and less dexterous writers. To foster this understanding,

we can begin simply by questioning the most popular models of the writing process and casting a

critical eye over what these models make visible versus what remains concealed.

In its traditional form, the writing process appears to be linear: prewriting, drafting, revising, editing,

and publishing. While such a model conceptualizes writing simply and clearly, it is decidedly mis­

leading and has provoked serious misinterpretation. The process is not sequential, nor is it tidy, and

when writers are initiated into their work in this way, the expertise they gain is likely superficial at best.

Other renditions of the process liken it to something more  like a synergistic web than a series of

steps. While these models promote a more  accurate representation of the process, they fall short in

another significant way: they only lay the surface bare by labeling and connecting different aspects of

writing. The magic of the process remains concealed.

Familiarity with writers and writing has taught me that there is  no one way to experience the writing

process. It is a multifarious and ever­shifting enterprise. While models can help us develop a sense of

what happens for most writers, they cannot represent the various ways individual writers move into

and out of phases, nor do they establish set patterns for the actions and types of thinking writers do

during the process. I’ve learned that much can be gained from asking writers to define and sketch their

own models rather than imposing one on them.

Consider your own process: What does it typically look like? Do you always begin by
brainstorming ideas, or do you prefer to leap right into drafting? Are you a planner, or do you
prefer  to let your stories surprise you? 

Asking these same questions of young writers helped me discover something important: It’s interesting

to compare how writers move from one state in their processes to the next, but what happens at the

intersection of states is incredibly compelling, and so is the transformation in thinking that I witness

when writers strive to make what happens there  apparent.

Writing can sometimes seem like an ethereal endeavor, but self­awareness makes us masters of our

own experiences. The most masterful and satisfied writers I know share one commonality: Regardless

of how they approach the process, when they speak about what happens in the intersection of states,

their descriptions are reminiscent of tinkering.

Make Writing: 5 Teaching Strategies that Turn Writers Workshop into a Makerspace, Stockman, 2015

Thinking Deeply About Process
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R E V I S I T I N G  A N D  R E T H I N K I N G  T R A D I T I O N A L  F O R M S

What do you agree with? What would you argue? What will you aspire to?



Tinkering Around
H O W  D O E S  T H A T  L O O K ?  H O W  D O E S  I T  S O U N D ?
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Tinkering 
F O U R  S T E P S  T O  S T A R T
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Improving Writers' Craft
W H A T  D O  W E  K N O W ?  W H A T  D O  W E  N E E D  T O  K N O W ?
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Ideas Organization Word Choice

Sentence Fluency Voice Conventions

Learning Goals:



Talking with Writers
M O D E L I N G  A N D  C O A C H I N G  H I G H  Q U A L I T Y  F E E D B A C K
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Review the scenarios below, using the rubric provided on the next page.
Be prepared to discuss the quality of feedback provided to each writer, using specific evidence. 

Talking with Writers: Coaching Students to Request and Provide High Quality Feedback
tinyurl.com/mur7njm

Now, examine the tools and protocols provided in the digital binder below.
Which do you find most useful? What would you add to this binder?

Scenario 1:
Adeline's teacher assigns an essay for homework. She
completes it and submits it for a grade. Three weeks later,
she receives her paper back. The letter C at the top
indicates her grade. It's accompanied by this comment: 

Adeline, you need to use more evidence to support your
claim in paragraph two. 

Scenario 2:
Amir is struggling to describe the main character in
his short story. He asks his teacher for this specific
feedback through Google Docs. She reads it that
day and leaves this response in the margin: 

Hi Amir! This is an important story that could
inspire readers to think carefully about integrity.
You tell readers that your character fails to walk
his talk. I'm wondering if you can show us this
instead. What if he made a commitment to someone
and then failed to follow through on something
important? What do you think? Want to try? Play
around with this idea as you have time this week.
Let me know when you're ready to talk more. I'm
looking forward to seeing what you do!

Scenario 3:
Nadia draws a picture of a turtle. Then, she labels the
turtle. Her teacher peeks over her shoulder and points to
the turtle's shell. She says, "I wonder what color the
turtle's shell is Nadia. Please use your colors to show me."

Scenario 4:
Vas submits a research paper to his teacher for review. He receives it back the next day with a smiley face on top
and the following feedback: You've researched this topic thoroughly. Your work is very detailed. but you need to
cut this back a bit. It's also vague in some spots. Check your spelling, punctuation, and mechanics too. I caught
some run-on sentences and some fragments as well. Fix them, please.
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RESOURCES S T O C K M A N A N G E L A @ G M A I L . C O M

teaching that makes sense

ttms.org

writing fix

writingfix.com

nwrel

educationnorthwest.org/traits

make writing

makewriting.com

i share resources here: 

tinyurl.com/zc2h9o3

tinyurl.com/acuozwt
@AngelaStockman
pinterest.com/astockman/
linkedin.com/in/angelastockman

Available on Amazon: 
tinyurl.com/qbbl7dw


